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Para la Ins�tución Universitaria Colombo Americana - ÚNICA la
inves�gación cons�tuye uno de los pilares más importantes en el
desarrollo del proceso de formación de docentes, junto con la prác�ca
pedagógica y los contenidos curriculares. En virtud de ello y par�endo del
axioma que señala que, “para ser un buen educador, se debe ser un buen
inves�gador”, en ÚNICA existe un compromiso ins�tucional con la
formación en inves�gación. De este modo, el plan de estudios de la
licenciatura incluye cinco (5) asignaturas que explícitamente buscan
mo�var a los estudiantes a que generen preguntas de interés para el
ámbito educa�vo, iden��quen y formulen adecuadamente problemas de
inves�gación per�nentes en nuestra sociedad e incorporaren las
herramientas analí�cas necesarias para formarse como docentes con
capacidad re�exiva, crí�ca y prác�ca.

ÚNICA cuenta con una polí�ca ins�tucional que reconoce la importancia
de la inves�gación en la formación de docentes en educación bilingüe,
establece el compromiso ins�tucional con la formación en inves�gación y
concibe la inves�gación como una ac�vidad organizada y rigurosa
encaminada a la producción de conocimiento, desde las siguientes
modalidades: (a) inves�gación forma�va, (b) inves�gación propiamente
dicha y (c) ac�vidades de inves�gación, extensión y proyección social.

ÚNICA cuenta además con un grupo de inves�gación llamado Innova�on
in Bilingual Educa�on (INNOBED) registrado en Colciencias y catalogado
con categoría B, según los resultados de las convocatorias 781 de 2017 y
833 de 2018.

Desde el año 2012 el programa ha venido desarrollando el Congreso
Research in Ac�on en las instalaciones de ÚNICA, el cual ha logrado
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establecerse como un evento cien��co de carácter nacional en el que
inves�gadores en áreas a�nes a la educación y al bilingüismo de
ins�tuciones educa�vas de todo el país socializan los resultados de sus
trabajos de inves�gación ante una audiencia conformada por estudiantes
de ÚNICA de todos los semestres, pero también por estudiantes de otras
universidades y docentes.

En ÚNICA consideramos que la educación debe traducir el conocimiento
en acciones reales que den respuesta a los desa�os sociales, económicos y
ambientales que marcan la agenda de las sociedades del siglo XXI. Estos
desa�os requieren de una educación de calidad y transformadora que
genere cambios de gran alcance en la manera en que las personas piensan
y actúan con el �n de forjar sociedades más justas, pací�cas, tolerantes e
inclusivas. En este sen�do, se trata de lograr que la educación sea más
relevante para la vida contemporánea y los desa�os globales,
introduciendo es�los de enseñanza y aprendizaje innovadores y
par�cipa�vos con contenidos orientados a formar ciudadanos globales.

s aquí donde la inves�gación juega un papel preponderante en la
obtención de información certera y veri�cable sobre las necesidades de los
actores que forman parte del contexto y sobre las par�cularidades de éste,
sobre los recursos, referentes, métodos, soluciones y conceptos que
permiten tener una mirada más amplia y comprensiva de los escenarios,
permi�endo así la búsqueda de nuevas estrategias y la apropiación de los
recursos humanos y económicos necesarios para generar soluciones
adecuadas a las necesidades del contexto a nivel nacional, regional y local.

Para aprender a inves�gar, lo primero que se debe tener en cuenta es
que el proceso de inves�gación es circular en lugar de lineal, caracterizado
por la interdependencia de los elementos cons�tu�vos del método
cien��co. Esto quiere decir que, si bien de manera analí�ca podemos
iden��car ciertas fases o etapas en su desarrollo (por ejemplo, selección
del tema, construcción del problema de inves�gación, planteamiento de
obje�vos, construcción del marco teórico y del estado del arte, elaboración
de cronograma y presupuesto, caracterización y delimitación de la
población, selección de los métodos, las técnicas y los instrumentos de
inves�gación, trabajo de campo y análisis e interpretación de información,
entre otras), éstas no se han de seguir de manera lineal, sino que a lo largo
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de la inves�gación se irán desarrollando en paralelo. De este modo, por
ejemplo, para avanzar en la construcción del problema de inves�gación es
necesario haber seleccionado un tema, iden��cado una población y
obtenido información de campo sobre ésta; es necesario también avanzar
en la construcción del marco teórico y de la revisión de literatura, o bien,
saber qué se ha escrito y estudiado sobre el tema y qué conceptos se han
empleado para comprender mejor el fenómeno en cues�ón. Por otra
parte, el marco teórico y la revisión de literatura o el estado del arte están
en permanente construcción y sujetos a los hallazgos obtenidos a lo largo
de toda la inves�gación.

Estas memorias recopilan las ponencias presentadas en la versión XVI del
Congreso semestral de inves�gación Research in Ac�on, organizado por la
Ins�tución Universitaria Colombo Americana –ÚNICA el 29 de mayo de
2019. En este versión las ponencias abordaron temá�cas referidas a
innovación en ELT, inclusión, pensamiento crí�co, competencia
intercultural y �ipped learning y nos acompañaron docentes -
inves�gadores de las universidades El Bosque, La Gran Colombia, Antonio
Nariño y Distrital, Francisco José de Caldas.

Cabe señalar que se compilan los documentos originales presentados por
los ponentes y, en este sen�do, lo expresado por los autores no representa
la posición de la ins�tución Universitaria Colombo Americana – ÚNICA.
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FLIPPING A PRONUNCIATION CLASS FOR PRE-SERVICE
BILINGUAL TEACHERS AND ITS IMPACT ON SELF-

REGULATED LEARNING

Luisa Ramirez

Ins�tución Universitaria Colombo Americana – ÚNICA

lu.ramirez206@unica.edu.co

Objec�ves

General objec�ve:

Describing the e�ects of �ipped learning on students’ self-
regulated learning towards their pronuncia�on learning.

Speci�c objec�ves:

Analyzing students’ performance when learning pronuncia�on
features.

Raising awareness in PSTs about the importance of learning
pronuncia�on and the need for increasing self-regula�ng
behaviors.

Exploring the role that Flipped Learning plays while learning
pronuncia�on.

Research Ques�on

A�er diagnosing the problem and studying the literature review
and constructs that build this research, the ques�on that guided
this study was:

What are the implica�ons of �ipping a class in bilingual pre-service
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teachers’ (PSTs) autonomous learning of pronuncia�on?

In order to approach to this ques�on, a par�cipatory ac�on research was
conducted with an implementa�on of �ve lessons where pronuncia�on
aspects were taught through videos and in-class ac�vi�es.

The sub-ques�ons that arose a�er the �rst interac�on with the group
while applying the pedagogical interven�on planned was:

What are PSTs’ percep�ons on the importance of learning English
pronuncia�on?

What role does Flipped Learning play while learning to be a more
self-regulated learner?

Methodology
This was a par�cipatory ac�on research (PAR) project that collected

qualita�ve and quan�ta�ve data to evaluate the implica�ons of the
implementa�on of �ipped learning in the pronuncia�on of Intermediate
English pro�ciency pre-service teachers. A par�cipatory ac�on research,
according to Baum, MacDougall & Smith (2006), is based on re�ec�on,
data collec�on, and ac�on that aims to improve the popula�on involved.
PAR is a method where the primary goal is to create an environment and
process where context-bound knowledge emerges to develop ‘local theory’
that is understandable and ac�onable. Also, in this type of research the
researcher and par�cipants collaborate ac�vely in a loosely de�ned group
process to study and change their social reality (Whyte, Greenwood, &
Lazes, 1989). Ac�on research, on the other hand, focuses mainly on
improving processes, di�erent from that, PAR also includes par�cipants
who are a�ected by its in�uence and explored the results of that
par�cipant interven�on. Consequently, the main instruments used to
collect data were pronuncia�on pre and post-tests, self-assessment
ques�onnaires, accountability checklists, and the researcher’s journal. The
study implemented a pedagogical interven�on with a diagnosis, �ve
�ipped pronuncia�on sessions, and a �nal focus group in order to answer
the research ques�on.

8



Par�cipants
This study was conducted in a third semester Intermediate Upper English

class at ÚNICA with nineteen students. These students are young adults,
68.4% female and 31.6% male between seventeen and twenty-two years
old. These students are pre-service teachers because they are studying the
Bilingual Educa�on undergraduate degree, this means they will most likely
be teachers later on, or will be working as professional educators in the
public or private sector. The results of the needs analysis during the
diagnosis showed that most of them had an A2 English level, even though
their English level should be a B1 according to the Common European
Framework of Reference (Council of Europe, 2001).

Theore�cal Framework
In this project, the theore�cal framework focused on three constructs

that guided this study. It begins with English pronuncia�on and its
importance. Then, Self-regulated Learning is examined as it was an
important area of work that emerged in this project, and the theory of
Flipped Learning, its beginnings, de�ni�on, and usage along with some
concepts relevant for this research project such as student’s accountability
in class and peer-instruc�on. The theore�cal Framework Model used is
illustrated the following �gure.

Literature Review
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Several studies were pivotal for this study to be developed. These,
evidence through work previously done by several scholars that
contributed to the academy and to other research projects like this. In a
chronological order, four main research papers were highligh�ng for the
con�nuity of its topics within this inves�ga�on.

Ramirez, S. (2016). E�ects of Flipping the Grammar Lessons
through Videos in Pre-Service Teachers. This study was also
carried at ÚNICA with PSTs in an English class. It meant to iden�fy
e�ects of the �ipped learning approach in pre-service teachers’
appropriate recogni�on and use of gramma�cal structures
through the use of teacher-researcher and par�cipant created
videos. Its �ndings of this study were that �ipping a grammar
class for PSTs had a posi�ve e�ect in terms of their likeability of FL
as a teaching methodology and the improvement of not only of
the grammar skills but also of their teaching skills.

Gomez Benavides, C. M. (2016). El modelo Flipped Learning en la
pronunciación del inglés. Un estudio exploratorio en docentes en
formación de lenguas extranjeras. This study compared tradi�onal
phone�c classes vs. Flipped Learning phone�c classes. Results
showed that the group that learned through the Flipped Learning
proposal impacted students posi�vely on important class
dynamics such as interac�on, collabora�on, mo�va�on,
autonomous learning, learning rhythms, student focus, �me
management, and use of technology.

Cuesta, L., Anderson, C. E., & McDougal, J. S. (2017, December).
Self-regulated learning: A response to language-teacher
educa�on in Colombia. It was a qualita�ve, induc�ve research
that included 138 PSTs in modern languages programs from
di�erent universi�es. The study used an online ques�onnaire to
collect data about self-regula�on in the par�cipant’s experience.
Results evidenced that even though PSTs are aware of the
existence of self-regula�on and self-regulated learning it is not
evident whether there is much consistency in how they
understand them, let alone how well any theory is being
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translated into prac�ce.

Rodriguez-Buitrago, C., Onatra, C., & Palencia, S. (in press).
Revealing Pre-Service Language Teachers’ Percep�ons towards
Self-Regulated Learning: Paving the way for Flipped Learning. The
aimed to learn about pre-service teachers’ percep�ons regarding
self-direc�on in prepara�on for a �ipped learning
implementa�on. Results elucidated pre-service teachers’ ideas
regarding self-regulated learning and the roles teacher educators
play in the construc�on of their iden�ty as self-regulated beings
and future educators.

Pedagogical Interven�on
The pedagogical interven�on for this ac�on research project was carried

during a li�le over a month in August/September 2018. Five class sessions
were given to the group every Friday, where both the Flipped Learning
Approach characteris�cs and pronuncia�on focus were applied to the
classroom dynamics, the co-teacher created the lesson plans to perform
the pedagogical interven�ons conducted by herself a�er the
corresponding revision and head teacher’s feedback was provided.

In these sessions, the three constructs (pronuncia�on instruc�on, self-
regulated learning, and �ipped learning) were carefully observed through
the indicators within each of the classes’ objec�ves while PSTs prac�ced
the pronuncia�on items learned at home with dynamic and meaningful
ac�vi�es, and while they learn to enhance their self-regula�ng behaviors
when learning pronuncia�on.

Data Analysis and Interpreta�on
To answer the research ques�ons that guided the present study data was

analyzed adop�ng the thema�c analysis approach. The data analysis also
implemented some grounded theory analysis procedures. Five instruments
to collect data were used during the pedagogical interven�on. Those were
pre and post pronuncia�on tests, ques�onnaires, checklists, the
researcher’s journal, and a focus group.
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A�er having the ini�al coding, the axial coding process was conducted.
When all the instruments were color coded, they were triangulated, and
the process of selec�ve coding started to see emerging themes in the data
collected. As part of the thema�c analysis approach, the emergent themes
were detailed. Answering the research ques�ons, the instruments showed,
as illustrated in the following �gure, the �nal emerging themes and sub-
themes from the data analysis.

The following �gure shows how pre-service teachers’ self-regulatory
behaviors evolved through the pedagogical interven�on when using
Flipped Learning in a pronuncia�on class. The �gure belongs to the theme
of Becoming Self-regulated Learners.

Figure 12. Comparison of averages between PSTs autonomous and assigned work during the

interven�on. Accountability checklists. All interven�on. Own source.

Findings
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The use of thema�cal analysis and grounded theory features, and
carrying out the triangula�on of the data through the use and analysis of
several instruments allowed to �nd emerging themes and sub-categories
that answered the research ques�ons. The main research ques�on was
aimed at �nding the implica�ons on self-regulatory behaviors of PSTs when
�ipping a pronuncia�on class, and the sub-ques�ons meant to �nd PSTs’
percep�ons on the importance of pronuncia�on learning and to what
extent Flipped Learning was involved with achieving that goal. Addi�onally,
the research objec�ves were accomplished by answering the ques�ons
men�oned and underlining relevant conclusions that will be detailed
further on this document.

Therefore, data showed that �ipping a pronuncia�on class was bene�cial
for PSTs in several ways.

Firstly, �ipping a pronuncia�on class was bene�cial for raising
PSTs awareness of pronuncia�on features.

Having an ac�ve learning role was also a relevant theme since
students recognized that only by being more autonomous they
can extend their learning while prac�cing pronuncia�on and
other subjects as well.

PSTs learned to use metalanguage to talk about their language
progress, accomplishments, and issues.

For aiding PSTs process of becoming more self-regulated learners.

For recognizing the importance of self-mo�va�on in PSTs in order
to self-regulate own learning through the execu�on of self-
regulated behaviors.

It was also found that even though PSTs are being prepared to
teach at some point, it is not implicit they will have automa�c
desire for learning, and in order for them to be able to teach self-
regula�on in the future, they need to be trained �rst.

The study also highlighted the role of the �ipped learning model
to enable self-regulated learning by hand with the use of
technology to allow students’ easy access to fresh content PSTs
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can use to boost up their knowledge, prac�ce of pronuncia�on
and of other subjects as well on their own.

Conclusions

Pedagogical conclusions

Working with Flipped Learning allows students to be more
mo�vated.

Teachers need to be aware of students’ autonomy in all
educa�onal levels. Autonomy does not happen from one class to
the other, or from one course to the next one. It takes training
and raise of awareness from the classroom to the ins�tu�on and
vice versa.

Students like to have their own �me to learn at their own pace.
We as teachers can’t try to keep on ��ng them in one box.

Research conclusions

Most students in general have interest on learning pronuncia�on,
but they lack of �me in their classrooms to have direct instruc�on
on it. This is why it is relevant they see its importance and
become ac�ve learners.

Flipped learning boosts self-regula�on by giving tools for students
to be accountable for their own learning.

Using technology is a great advantage for self-regula�on.

Teaching each other helps PSTs learn more profoundly and
learning becomes more meaningful.

Further research
This study demonstrated that is it is worthy con�nuing doing research
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regarding self-regula�on in PSTs. As an extension of this research, it is
suggested to teachers, educa�on en��es, and researchers to con�nue
inves�ga�ng on Flipped Learning and on pronuncia�on instruc�on to
con�nue expanding knowledge in these areas and to iden�fy contextual
di�erences that might enhance or hinder its use. PSTs evidenced being
interested on learning more about how to become more self-regulated.
However, as the explicit instruc�on on self-regula�on was not done during
the interven�on, more studies that included it would be valuable for this
kind of popula�on. Regarding self-regula�on research, it is proposed for
researchers to inves�gate on this topic for longer periods of �me. Self-
regula�on is something that takes more than �ve sessions to show
di�erences in students’ learning processes, and academic performance.

Addi�onally, being pronuncia�on a highly disregarded topic in many
language teacher training programs, it would be relevant to examine the
need for a stronger emphasis on this signi�cant tool for English e�ec�ve
communica�on.
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DEBATES TO PROMOTE CRITICAL THINKING ON THE
ARMED CONFLICT IN COLOMBIA: A STUDY WITH

MIDDLE SCHOOL ELL

Víctor A. Sandoval

Universidad Distrital Francisco José de Caldas
victors.1713@gmail.com

Introduc�on
This paper tries to understand how a class of 9th graders may develop the

ini�al steps of cri�cal thinking as they read and debate about the internal
armed con�ict that has torn Colombia for over 60 years. Class readings and
debates serve to construct more situated and informed concepts and
opinions for I found that my students had gaps to interpret what they read
and construct arguments. Learners should leave school with no�ons on
how history could contextualize con�icts.

Cardin, Éthier & Lefrançois (2013) see in history a way to understand and
connect ci�zenship with educa�on. Yet there seems to be a gap of
knowledge about how to do it at school. Alsema (2018) claims that the
knowledge of our past in Colombia may have been weakened since 1994
when history merged with social studies and competed with other
disciplines such as geography, democracy and poli�cal science.
Addi�onally, mass media does not seem to do its job of informing and
forming opinions. For Foucault (1995), mass media acts as an external
apparatus to control society, and it tends to become ins�tu�onal
extensions of power. On the contrary, most of them have turned into
instruments of regula�on and control of interpersonal rela�onships
through the induc�on of poli�cally correct thinking, leaving aside the
analysis and the appropria�on and the use of the arguments to have a
cri�cal posi�on.

I consider that mass media and schools must act as free ins�tu�ons to
promote study, analysis and debate. Then I introduced readings on social
studies to contribute to an understanding of the con�ict and to educate
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opinions.  I observed classes and applied a survey on their knowledge of
the Colombian Internal con�ict to a ninth grade to set the scenario for a
pedagogical interven�on. The surveys suggested that the ninth grade had
not built argumenta�on skills and I felt that English Language Teaching
could help students become aware on issues that a�ect them directly or
indirectly. As Cárdenas (2017) claims “only understanding the culture and
society where we live, we can �nd the key that brings us closer to the
reali�es of the students” (p. 261). In this paper, the reader will �nd the
ra�onale behind a pedagogical interven�on, to promote cri�cal thinking
mediated by reading and deba�ng on the Colombian armed con�ict.

Problem statement
At a secondary school in downtown Bogota, I realized that it would be

important to comprehend and recognize the students’ backgrounds. I
conducted a survey to 35 students of 9th grade. I iden��ed that they
lacked knowledge, cri�cal perspec�ves, and awareness of historical facts
about Colombia and their rela�on to undergoing peace process. As Jager
(2012) posits, cri�cal thinking is important for all kind of students,
especially for those involved in contexts with socio-economic and poli�cal
issues that touch them directly or indirectly.

 The role of the youth in the peace process is decisive, because they will
narrate history and explain events and facts on the armed con�ict and on
the peace process. Any school subject, and English is not the excep�on,
should help us understand social issues. According to Tudor (2001), the
complexity of language teaching derives primarily from the diversity of
percep�ons and goals of the stake holders in educa�on. The main purpose
of this study is to produce and s�mulate students’ cri�cal thinking through
English language learning. Students would acquire another language to
discuss their history and culture as they develop argumenta�ve skills.

Methodology
The data comes from 37 students from a school located in the south of

Bogotá, Colombia. Most of them come from low income families and are
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between 14 and 17 years old. These teenagers showed ability to
understand and analyze their contexts.

In the interven�on I used qualita�ve research to look for understanding,
reasons, opinions, and mo�va�ons. It also provided me with ideas to
establish the problem and structure a hypothesis. Descrip�ve Case Study
allowed me to explore alterna�ves to promote cri�cal thinking. I used
observa�ons and surveys and I conducted interviews to par�cipants and
recordings of their debates. Based on the personal experiences of the
par�cipants, this case study should yield informa�on about gains in
knowledge about history. Also, it could be important because this case
study can also o�er informa�on to further research.

Theore�cal framework

Theory of learning and theory of language (construct):

Classroom management and group dynamics drew on Coopera�ve
Learning (Johnson, Johnson & Smith, 1991). Learners had to narrate and
re�ect on history events and facts about the armed con�ict. Because of
that, 9th graders were exposure to English tools in order to engage their
knowledge about the second language with their group work related to
armed con�ict in order to use the target language to express their own
ideas built through collabora�ve experiences about this social issue. For
Tudor (2001) language use cons�tutes an experience in which par�cipants
learn through doing and discovering the knowledge individually and
collec�vely. In this case, students could co-construct and convey ideas,
opinions, and perspec�ves on historical facts. Readings and debates on
topics somewhat familiar to them promoted par�cipa�on in the
discussions on principles, values, and worldviews.

Cri�cal pedagogy for cri�cal thinking (construct):

When memory loses the historical context and its background, people is
conducted to forget instead of remembering. However, there is a
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fundamental aspect which should call our a�en�on that is the
“responsibility about history and how it implies capability to answer, and
recogni�on of the problema�c dimension of past; the assump�on of a past
that has not �nished yet and demands to be analyzed and cri�cized in the
events as well” (Gen�le, 2015, p. 367). That capacity in Colombia should be
developed because “the ability to think cri�cally is especially important for
students living in a country with poli�cal and socio-economic problems, for
it will help them to look at issues from di�erent viewpoints and become
independent thinkers and responsible ci�zens” (Shaila & Trudell, 2010, p.
5-6). The sample tasks in the Appendix illustrate an e�ort to bring these
issues to the classroom.

The cri�cal judgment must be part of the processes of educa�on,
memory and historical thinking. Addi�onally, it is necessary to generate
new and diverse spaces for students (as ci�zens) to express and speak their
minds and these processes might be helpful for the community’s
development, “there is a kind of thinking which focuses on inquiring new
ideas, crea�ng possibili�es and exploring many right choices instead of
one, what makes the process of thinking an ac�ve ac�vity” (Rodríguez,
Florez, & Rivera, 2014, p. 195).

Nevertheless, teaching history is a challenge for teachers, because
history must help to form ci�zens and to jus�fy the policies implemented
for the governments and it has been harder since history as subject is not a
part of the o�cial curriculum in public schools. Then, including history in
the English classes can be a mean to enhance student´s sensi�vity towards
cultural diversity “throughout human history the search for new
unexplored boundaries, new territories, and new possibili�es has been a
constant goal and freedom has been the principle that guides this goal”
(Umbarila, 2010, p. 57). In-class debates allow to students share points of
view and assume an individual responsibility with their responses. Those
also promote values as tolerance respect and let students take a posi�on
about social issues.

Expected �ndings
In the diagnos�c survey, learners expressed their view of English
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language learning as something trivial or as something to prac�ce in a
distant future. They associated it with being in another country or as a
commodity to get a be�er job. Others stated their feelings of growing
personally and professional, or as a ‘cool’ way to access to TV shows,
movies, games and other sorts of entertainment. The pedagogical
interven�on hopes to expand their view and see that English increases
their thinking, and world views.

I concur with Conceéição & Dias (2011) “the feeling of belonging to a
place, to a group in which we play a social role, to which we are
emo�onally and a�ec�vely linked and with which we iden�fy ourselves, is
very important for the human being and for his forma�on as a historical
subject” (p. 173). If students connect school and history, this knowledge
will remain a�er school (Bean, 2011). For that reason, it is appropriate to
design content that relates to their past and present lives. It is expected
that the proposed tasks lead students to become cri�cal subjects who can
conceptualize, apply, analyze, synthe�ze, and evaluate their present history
founded on the cri�cal read of historical facts (Wang & Zheng, 2016), and
so contribute to peace educa�on and leadership. I also hope to learn from
the student’s re�ec�ons and assessment of the pedagogical innova�on.
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Appendix
Coopera�ve Learning task 1. Reading for meaning. Analyze in group the

meaning of the paragraph below. Take note of your discussion.

How to think educa�on a�er violence?  “When we talk about the
events of the 20th century we talk about totalitarianism and the
breakup of tradi�ons and cultures. We talk about mankind
forge�ng mankind; cruelty is not out of the civiliza�on anymore;
cruelty is in the heart of the civiliza�on now.” (Mèlich, 2000).

Coopera�ve Learning task 2. Reac�ng to a text. Analyze in group the
meaning of the paragraph below and write your reac�ons. Support your
arguments with facts, �gures and examples.

Gaitán-Duarte (2016) explains that “when drug tra�cking took
the stage in the middle 1970s, a new power emerged in Colombia
in the form of drug dealers, and the ethical structure of
Colombian society was seriously undermined. Easy money
became the new paradigm and the results of this ac�vity gave
new muscle to the guerrillas and the paramilitary groups. This
resulted from alliances between certain sectors of civil society,
law enforcement, and drug dealers, which emerged later as a
force against the guerrillas.” (p 184). The vic�ms of the events in
Colombian armed con�ict have the right to forget, but we do not,
the people who did not live that must keep the vigilance neither
to forget nor to repeat what happened and look for jus�ce even if
it is symbolic.

24



HAIKU WRITERS- APPROACHING TO STUDENTS’
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Introduc�on
When learners are asked to write at school, they frequently get �red of

making composi�ons or stories because they would like other venues of
expression. My students have shown li�le con�dence to write in English,
and I hope that crea�ve wri�ng helps them unfold their iden��es. This
study emerged from my interest in exploring how my middle school
students represent themselves in trying to write Haiku poems in English.
They are de�ned by Iida (2008) as a three-line poem in which the �rst line
has �ve syllables, the second has seven and the �nal �ve.

The study assumes that Crea�ve Wri�ng reduces the a�ec�ve �lter,
encourages self-expression, fosters self- esteem and improves students’
interest and con�dence in learning to read and write in another language.
C.f., Cas�llo (1995). For Barkhuizen, 2014) it states, cathar�c insights and
concep�ons of self are in a constant process of transforma�on as they
situate appren�ces in speci�c social and cultural contexts. This means that
learners’ emo�onal insights are not sta�c, they are moldable depending on
their personal experiences. In poetry, we �nd wri�ng techniques that
increase the teenagers’ con�dence and make learning prac�ces more
signi�cant for them.

I concur with Koch (2005) who states that poetry has something that
composi�on does not have, i.e., feelings. When students have the
opportunity to exhibit their inner’s voice, they have a be�er a�tude to
learn. The inquiry revolves around the s�mula�on of a sense of voice in
poetry because it might be helpful to illustrate key aspects of iden�ty.

The problem iden��ed consisted in a mismatch between the content of
the syllabus and the learners’ real-life goals. Although the school curricula
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claims to focus on social interac�ons, communica�ve and emo�onal
competences and the development of sensibility through ar�s�c
expressions, the English syllabus does not comprise crea�ve expression or
contents that foster sensibility or engage students in emo�onal
competences. The focus on the forms of language undermines the
learners’ self-con�dence. Since the current syllabus does not include
crea�ve wri�ng, my proposal integrates haiku wri�ng at the end of every
class. I am interested in understanding recrea�on experiences in which,
through a re�exive process, we give signi�cance to our life events (Segovia,
2001).

Literature Review
The lack of connec�on between what is taught and students’ real

experiences is not an isolated phenomenon. This narra�ve inquiry is
framed into the concepts of crea�ve wri�ng, iden�ty, and poetry that are
explained below.

Crea�ve wri�ng in the EFL class.

Dawson (2005) de�nes Crea�ve Wri�ng as a media�ng force in English
language learning between tradi�onal approaches and humanis�c literary
studies. He highlights the importance of making the pedagogy of wri�ng
dominated by the idea of self-expression because it changes its focus from
a competent composi�on to the capacity of wri�ng to liberate the crea�ve
spirit or serve as a therapeu�c tool. For Peary (2015) crea�ve wri�ng is an
act of transla�ng what one knows about an external reality in words that
make sense to readers carrying bene�ts like a deeper cri�cal thinking and
re�ec�on.

Furthermore, Clark (2015) says that ar�s�c wri�ng provides people with
a di�erent understanding of the writer in rela�on to voice perceiving this
as a natural, free representa�on of self. Students learn to be self- re�exive
about their performances of self as they consider the cra� of turning
oneself into a character called “I” in crea�ve non�c�on. He also remarks
the importance of teaching learners that they have choices, - that in each
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line of the poem they make large or small choices whether or not they are
thinking about them all the �me. In that sense, Hanauer (2012) claims that
foreign language educa�on could be less discourteous by proposing a new
form of literacy prac�ce called meaningful literacy. This prac�ce consists in
making students’ language learning meaningful by recrea�ng life situa�ons
and expressing emo�onal states and events through wri�ng.

Iden�ty in EFL writers

According to Ivanic (1998) all our wri�ng is in�uenced by our life
histories. Each word we write represents an encounter, possibly a struggle,
between our mul�ple past experiences and the demands of a new context.
Wri�en language is not some neutral ac�vity that we just learn like a
physical skill, but it implicates every �ber of the writer’s mul�faceted
being. It means we portray ourselves in the process of literary crea�on.

Park (2013) considers every student has a unique life story that needs to
be privileged in the classroom. He remarks writers’ sense of where they are
coming from, and the knowledge that the iden�ty they bring with them to
poetry is, in itself socially constructed and constantly changing as a
consequence of their developing life history. Iden�ty, in terms of wri�ng, is
not a sta�c process. Barkhuizen (2014) states, it is because iden�ty situates
appren�ces in speci�c social and cultural contexts of a speci�c �me.

Moriarty (2008) warns us of the risks of crea�ve wri�ng which is an
emo�onal and iden�ty-related ac�vity due to the fact students typically
feel horror when they are asked to share their work with the group
because it involves an emo�onal risk-taking. According to this author, it
exposes one’s own anxie�es and vulnerabili�es in a compe��ve world
which is not a very good idea.

Poetry wri�ng in the classroom

Poetry is according to (Hanauer 2004), “a literary text that presents the
experiences, thoughts, and feelings of the writer through a self-referen�al
use of language creates for the reader and writer a new understanding of
the experience, thought or feeling expressed in the text” (p.10) It means it
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uses a humanizing approach allowing the students to be at the center of
the language learning process and providing opportuni�es for them to
express their emo�ons while re�ec�ng on their personal experiences. The
poten�al of poetry in the classroom has not yet been deeply explored.
According to Iida (2012) it is necessary to inquire about the e�ects of
wri�ng poems on L2 literacy development for a be�er understanding of its
value in second language. In this respect Hanauer, (2012) suggests poetry
has the possibility to develop speci�c literacy skills which are transferable
to other types of wri�ng. Nonetheless, it is not proven yet to be a fact. On
the other hand, Bishop (1997) believes that poetry wri�ng involves “a life
process, certainly a process involved in the making and contempla�ng of
ar�s�c texts, but an art that is also, and as importantly, a journey back to
the unconscious, a relearning and realigning of selves” (p.129). The writer’s
personal experience plays an important role in developing ideas in the
genre of poetry.

Along these lines, Iida (2016) conducted a research study with one of her
EFL Japanese students to communicate and express signi�cant life stories
in haiku wri�ng and his di�erent iden��es in rela�on to his study abroad
with encouraging results. She found evidence of posi�ve varia�ons in the
student’s a�tudes during the process.

Research Design
This chapter is a descrip�on of the research paradigm selected to carry

on the inquiry. A brief descrip�on of the par�cipants and context of the
study, the research ques�ons and objec�ves, and �nally a summary and
de�ni�on of the data collec�on instruments and procedures.

I am teaching forty students from a middle school in the south part of
Bogotá Colombia. They come from working families, some from other
ci�es and a few from neighboring countries. My eighth-grade learners are
teenagers between twelve and ��een. It means, according to Piaget,
(1971) they are in the formal opera�onal stage which is the �nal one.
Taking into account Piaget’s phases they are not children anymore but
teenagers with a big necessity to show their interests and desires. It
implies a change in the ac�vi�es developed in the classroom as well as a
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necessity to integrate aspects related to iden�ty in the class.

For observing, iden�fying, and analyzing di�erent behaviors in
determined contexts, I used qualita�ve research. For Flick (2009),
qualita�ve research is necessary when the researcher is interested in
analyzing the social produc�on of prac�ces, issues or events, through
collec�on of non-standardized data. According to Barkhuizen (2014)
“ar�s�c wri�ng is a social product; students learn to be self- re�exive about
their performances of self” (p.45). Regarding that in this type of research
analyzes cases from people’s expression and ac�vi�es in their local
contexts where the quality arises from the applica�on of techniques and
methods, besides de�ning the goals of the project.

Ac�on research guided this inquiry to describe and explore how
teenagers construct their iden��es as EFL learners through poetry.
According to Burns (2009) the point of ac�on research is to intervene a
problema�c situa�on for achieving devia�ons and improvements in
prac�ce. In line with Ferrance (2000), this ac�on research follows a
sequence of cyclical steps which include de�ni�on of the problem, data
gathering, data interpreta�on, and re�ec�on on the process. The problem
being that the teenagers do not �nd English engaging, and the wri�ng
prac�ces fall short of allowing self-expression. The interven�on consists in
modeling haikus and by sca�olding, they become authors.

For data collec�on, this project has used ar�facts, interviews, and a
survey. Following Hodder (2003) I collected ar�facts and wri�en texts that
physically endure over �me as evidence. The interview data, Elliot (1993)
helped me �nd out what the situa�ons look like from others’ point of view.
The Likert Scale survey as a psychometric common ra�ngs format for
surveys Allen, (2007) serves to assess how learners evaluate the
pedagogical innova�on. The data analysis should help meet this research
objec�ve ‘Explore the way students’ iden��es are unveiled in their haikus.”
And respond to the ques�on: “How may the prac�ce of haikus in�uence
students wri�en produc�on in terms of language development?”

Theories that Underlie the Instruc�onal Design

Sociocultural theory and Situated-cogni�on inspire the integra�on of
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individuals’ histories to the curricula. Since poetry cons�tutes an
expression of the self and advances social construc�ons and beliefs, it can
be analyzed with that focus. According to Zhao (2014) the sociocultural
approach accentuates the contextual and interac�onal aspect of
mo�va�on and thus re-conceptualizes it. Iden��es are constructed,
emergent, and nego�ated over �me in par�cular situa�ons. Second
language learners’ agency, inten�onality and subjec�vity play a signi�cant
role in self posi�oning in the world.

Situated Cogni�on emphasizes that people’s knowledge is constructed
within and linked to the ac�vity, context, and culture in which it was
learned. Brown, (1989).The varia�on results in research from one place to
another, and even inside the same se�ng cons�tutes a trace of iden�ty
which is de�ned by Malewska-Peyre, (1991) as an organized structure of
values, feelings, images, experiences, and future plans.

The par�cipants in this study write about their social involvement in a
regular day in Bogota. Their choices, self- de�ni�ons and par�cipa�on are
linked to what goes in their minds in terms of what is conceivable, possible,
acceptable or desirable. Zhao, (2014). The concept of self for crea�ve
writers will permit the analysis of discursive aspects of their produc�on.
The act of a person narra�ng and wri�ng experiences and feelings is part of
discourse mo�va�on Ivanic (1998) what ma�ers is people’s own sense of
their and others’ iden��es, re�ected through their discursive accounts,
such as descrip�ons, explana�ons, and reformula�ons which are socio-
culturally embedded. The pedagogical objec�ve consists in establishing
how the prac�ce of haikus in�uence language development. This will be
accomplished with the analysis of the discourse rooted in the haikus
wri�en.

Discussion
The qualita�ve paradigm in educa�onal research intends to give and

account of the di�erent ac�ons and reac�ons of what happens in a given
context. Christensen (2012). The natural se�ng and the mul�ple sources of
data will allow me to observe what par�cipants did, the changes they
displayed in their behaviors and the progress they made in language
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development.

There will be a descrip�on and explora�on of how teenagers construct
their iden��es as they write haikus. Their a�empts receive feedback:
however, crea�vity has no grades. Instead, advice on coherence, cohesion,
and similar will be provided. The par�cipants students can interact with
English as a means to communicate and express opinions, feelings, and
moods while working in the correc�on of gramma�cal mistakes.

This project hopes to determine how poetry can serve self-re�ec�on and
how it can have an impact on classroom prac�ces. It will also help enrich
the school curricula and integrate crea�ve wri�ng to the English language
syllabi.
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Introduc�on
Culture and language learning should go hand in hand. However, at the

school we work, we observed that li�le men�on is made of cultural
factors. With this project, we want to create an E-book that supports
interculturality and English language learning. The content of the book is a
compila�on of �ve spooky legends from Colombia that are compared with
�ve others from Britain. For example, the Monster of Lake Tota is a
legendary aqua�c animal and is supposed to live in a lake in Colombia.
While Loch Ness monster is a large marine creature believed to inhabit
Loch Ness, Scotland. Another example appears in the appendix. The pilot-
tes�ng of the E-book ac�vi�es includes the reading and discussion of
historical accounts, imagery and scien��c explana�ons of the phenomena.

A class of 28 students of 7th grade will par�cipate in this case study that
looks into myths as a window from which to construct interculturality. The
expected �nding being that learners become aware that humans across
the world and at di�erent �mes a�empt to explain the inexplicable. It is
also expected that the 28 par�cipants understand that although myths
seem to be a basic cons�tuent of human culture, to recognize the myths
that are dominant in one’s own �me and society is always di�cult. Since
the syllabus and the materials employed at the school, where the study is
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being conducted, follow grammar-transla�on prac�ces we would like to
innovate and introduce an intercultural component.

As Rico (2012) claims “most language coursebooks are s�ll designed from
tradi�onal perspec�ves that do not allow learners to develop their abili�es
to deal with intercultural encounters” (p.130). The ten folk legends in an E-
book format should �ll the gap noted. Cultural aspects result essen�al
when it comes to language learning. Moran (2001) has studied the
relevance of teaching culture while teaching language such as the
understanding of metaphors used as idioms. We will focus on Moran’s
(2001) dimensions of perspec�ves and prac�ces to create an E-book.

We will conduct qualita�ve research with a case study method. We will
observe and analyze the understanding and the performance of 28
students of seventh grade as they do the tasks proposed in the E-book.
With interviews, we will gather the par�cipant- students’ percep�ons,
imaginaries, and knowledge of the topic before and a�er the pedagogical
interven�on.

Context and Par�cipants
This study will be carried out at a public high school located in the west

of Bogotá, Colombia. The classes have between 28 and 45 pupil students.
The regular school teachers will work with us, student-teacher-researchers.
The PEI’s name of this ins�tu�on is values educa�on for coexistence and
produc�vity, it is based on the intellectual development of students and
the improvement of their values. Moreover, the English teaching method
used during the classes is majorly based on the Grammar-Transla�on
method and the student book that they use has li�le cultural implica�ons
about students’ home country.

The seventh grade has twelve girls and sixteen boys between 11 and 13
years old. In the observa�ons conducted so far, we no�ced that students
par�cipated ac�vely in the classes led by the English head teacher. They
will work on tasks that should contribute to their awareness and cri�cal
view of cultural prac�ces related to folktales. We plan adding the E-book to
the English syllabus of this for future courses, and perhaps to other schools
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which may be interested in applying it.

Methodology
The qualita�ve case study will help us verify the impact our E-book

makes on the par�cipants. For Mason (2002), qualita�ve research has an
unequalled capacity to build strong arguments about how things work in
par�cular contexts. We will collect data before and a�er the
implementa�on of the E-book. We will ac�vely observe and keep a journal
to describe what takes place in the classes and to understand the
par�cipants’ percep�ons on the implementa�on and e�ec�veness of our
material.

Schu� (2012) states that “case study research is the goal of crea�ng a
thick descrip�on of the se�ng studied” (p.286). This means that every
aspect seen during the applica�on should be described in depth through
data collec�on instruments. In keeping with this idea, Cohen (2007) claims
that Case-study “provides a unique example of real people in real
situa�ons, enabling readers to understand ideas more clearly” (p.253). This
reason made us choose this method because we want to see all the factors
involved in students’ interac�on with the E-book.

Addi�onally, we will use ques�onnaires before and once we have
implemented the material to have a be�er understanding of par�cipants’
percep�ons, experiences and feelings about the use of folk legends. With
this instrument to collect data, we expect to compare at the end both
ques�onnaires to verify if students’ knowledge about this topic have
changed somehow.

Theore�cal framework
We will use the concepts of Culture and Interculturality for

understanding the phenomenon and for designing the pedagogical
interven�on. We adhere to the no�on, by Ember and Ember (2015), that
cultures is cons�tuted by “the set of learned behaviors, beliefs, a�tudes,
values, and ideals that are characteris�c of a par�cular society or other
social group” (p.154). According to Matsumoto (2006), culture includes

36



visible ar�facts, visible behaviors based on inferred rules or code systems,
(language, social roles and rituals), and fundamental a�tudes, (beliefs and
values), but also invisible and psychological aspects. The word intercultural,
explains Agudelo (2007), “implies an ‘interac�on’ between two or more”
(p.199), in this case rela�ng this interac�on to the mee�ng of two di�erent
cultures. Intercultural-Communica�ve-Competence is then associated to
“[...] a foreign language learner with personal experience of interac�on
with people of another culture involving the use of a foreign language”
(Byram, 1997, p. 70). This means that ICC has three main components:
culture, people, and the learning and use of a foreign language as a way to
successfully communicate across cultures.

We will design the E-book based on the above concepts and on Moran’s
proposal (2001) of dimensions of culture: perspec�ves and products.
Perspec�ves, since language is used to name and express cultural
viewpoints considering that “[...] through language, we make tacit
perspec�ves explicit” (p. 37). As perspec�ves, culture has percep�ons,
values, a�tudes, and beliefs, and to exemplify this we will use concepts,
beliefs, words, phrases, idioms, and expressions contained in the folk
legends and its historical background.

Products, according to Moran (2001), are “all ar�facts produced or
adopted by the members of a culture [...] such as tools, clothing, wri�en
documents, or buildings” (p.25). Following this idea, legends represent
cultural perspec�ves and products, inasmuch as they are narra�ves and
wri�en stories that are part of the folkloric beliefs that communi�es have
(See appendix). The genre folklore refers to the tradi�onal knowledge and
beliefs of cultures transmi�ed without wri�en language by word of mouth.
It consists in some cultural products that include narra�ves such as poems,
folktales, riddles, and the like. This genre has been produced by di�erent
communi�es all around the world, now or in the past (Thompson, 2017).

According to Kirkebæk, Du, & Aarup (2013), there are two visions of
culture for teaching culture, which are the closed-system view, and the co-
constructed view. From these two visions, we will work using the co-
constructed view as the main one, but it results necessary to use the
closed-system as well to create the E-book. In the co-constructed view,
culture is not limited and it is formed by the community. Their par�cipants
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share some features (dimensions of culture) but di�er some others. It
means that two cultures could share some characteris�cs but, at the same
�me, they have others that di�eren�ate them. In this sense, one person
could belong to many cultural communi�es according to his beliefs or
other aspects of culture.

In the Closed-system view, culture is well-limited and clearly de�ned.
Presents speci�c features that can be easily conveyed. Cultures in this view
do not mix with others and are mostly di�erent. Furthermore, he de�nes
two methods to present those men�oned views. The informa�ve method,
which presents the aspects or dimensions of culture through a closed-
system view; and the construc�vist method, that focuses on the students
and aims to help them to understand culture using their previous
knowledge and experiences. Also, here we will mix the methods due to the
type of material we will create. To present the UK and the Colombian
legends we will show the most relevant features as well as the common
features to compare them. In other words, we will start with the closed-
system view through an informa�ve method and later, we will integrate the
construc�vist method.

Taking into account Gray’s (2013) conten�on that recent materials for
English language teaching address a market rather than an audience, we
tried to contextualize topics and localize them in both the local culture and
the target culture. In this sense, we realize the func�onality of project
crea�ons at the moment to choose ac�vi�es while applying our material
(E-book). Students could concentrate on carry out the task or project
proposed and may be more mo�vated in learning cultural aspects of
Colombia and the UK.

Discussion
The study has two lines of argumenta�on. First, the Intercultural

Experience that relates to promo�ng cultural diversity with the
introduc�on of folk legends coming from the local and the target culture
(See Appendix). Second, Culture Teaching mediated by the topics and tasks
contained in the E-book that relates to culture understanding whilst
enhancing language competence. The gains learners can make cons�tute
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the purpose of the inquiry. As in the ar�cle by Cas�llo and Grande (2015)
�ndings deal not only with the students becoming more cultural
sophis�cated, but the teacher-researchers gains in intercultural knowledge.

With the choice of legends as a subject of study another expected �nding
is that learners, and others, become aware that humans across the world
and in di�erent �mes a�empt to explain the inexplicable. It is also
expected we understand that although myths seem to be a basic
cons�tuent of human culture, to recognize the myths that are dominant in
one’s own �me and society is always di�cult.

This study should provide evidence of the recommenda�on made by
Fandiño (2014), that it is necessary to enrich classrooms with prac�ces that
focus on the cri�cal examina�on of the way social and cultural prac�ces
are constructed. The inquiry should contribute to s�mulate educa�onal
communi�es to compare socie�es and �nd cultural similari�es that would
surprise the common man.
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Appendix

El Sombrerón.
Source: h�ps://www.colombia.co/en/colombia-culture/folklore/colombias-myths-legends/

The legend of the Sombrerón (The Man in the Hat) supposedly began
with a real villager. He dressed all in black and rode a black horse and was a
stern-faced, well-dressed man who harmed no-one. But when he died his
spirit became the terror of those who wander the streets at night and
cause mischief (drunks, cheats, gamblers and �ghters) The Sombrerón is
said to chase his vic�ms through lonely, moonlit areas where he is
some�mes accompanied by two fearsome black dogs. This legend is told
most o�en in An�oquia, although the “Black Rider” and “Headless
Horseman” o�en described in Tolima, Huila and the Cauca Valley share
many of his characteris�cs.

The Story of the Black Knights.
Source: h�ps://www.ancient-origins.net/myths-legends-europe/en�ty-neutrality-and-story-black-

knights-004728

During the Middle Ages, Black Knights began to appear in history and,
since the 13th century, a series of legends men�oning the mysterious Black
Knights emerged. Although the Black Knights were said to have carried out
good deeds and fought to protect ci�es from unjust rulers and other
threats, texts referring to these legends were censored and banned by the
Church during the medieval period. Nevertheless, the story of the
legendary knight Ashor endured over the centuries.

The origin of Black Knights is closely linked to the legend of Ashor, a
knight who had remained skilled and strong, despite his advanced age, and
who specialized in the killing of kings and other nobles. 
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